
 

 

 

 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Grade Six / English Language Arts 
Unit of Study Unit Three:  Reading Information / Writing Argument 
Pacing  5 – 7 Weeks 

 

UNIT STANDARDS 

PRIORITY STANDARDS 

 
Reading Information 

 
RI.6.1 Cite textual evidence and make relevant connections to support analysis 
of what the text says explicitly as well as inferences drawn from the text. 

RI.6.2 Determine a central idea of a text and how it is conveyed through 
particular details; provide a summary of the text distinct from personal 

opinions or judgments. 
RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, 
illustrated, and elaborated in a text. 

RI.6.4 Determine the meaning of words and phrases as they are used in a text, 
including figurative, connotative, and technical meanings. 

RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits 
into the overall structure of a text and contributes to the development of the 
ideas. 

RI.6.6  Determine an author’s point of view or purpose in a text and explain 
how it is conveyed in the text. 

 
Writing 

 
W.6.1 Write arguments to support claims with clear reasons and relevant 
evidence.  

a.  Introduce claim(s) and organize the reasons and evidence clearly.  

b.  Support claim(s) with clear reasons and relevant evidence, using 
credible sources and demonstrating an understanding of the topic or text.  

c.  Use words, phrases, and clauses to clarify the relationships among 
claim(s) and reasons. 
d.  Establish and maintain a formal/academic style, approach, and form. 
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e.  Provide a concluding statement or section that follows from the 

argument presented. 
W.6.4 Produce clear and coherent writing in which the development, 

organization, voice, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1–3 
above.) 

W.6.9 Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 

b. Apply grade 6 Reading standards to literary nonfiction (e.g., “Trace and 
evaluate the argument and specific claims in a text, distinguishing claims 
that are supported by reasons and evidence from claims that are not”). 

 
SUPPORTING STANDARDS 

 

Reading Information 
 

RI.6.7 Integrate information presented in different media or formats (e.g., visually, 

quantitatively) as well as in words to develop a coherent understanding of a topic or 
issue.  

RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing 
claims that are supported by reasons and evidence from claims that are not. 
 

Writing 
 

W.6.5 With some guidance and support from peers and adults, develop and 

strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach. (Editing for conventions should demonstrate command of 

Language standards 1–3 up to and including grade 6 on page 52.) 
W.6.6 Use technology, including the Internet, to produce and publish writing as well 
as to interact and collaborate with others; demonstrate sufficient command of 

keyboarding skills to type a minimum of three pages in a single sitting. 
W.6.8 Gather relevant information from multiple print and digital sources; assess 

the credibility of each source; and quote or paraphrase the data and conclusions of 
others while avoiding plagiarism and providing basic bibliographic information for 
sources. 

6.10 Write routinely over extended time frames (time for research, reflection, 
metacognitive/self-correction, and revision) and shorter time frames (a single sitting 

or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 

Speaking and Listening 

SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grade 6 topics, texts, and 
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issues, building on others’ ideas and expressing their own clearly. 

a.  Come to discussions prepared, having read or studied required 
material; explicitly draw on that preparation by referring to evidence on the 

topic, text, or issue to probe and reflect on ideas under discussion. 
b.  Follow rules for collegial discussions, set specific goals and deadlines, 
and define individual roles as needed. 

c.  Pose and respond to specific questions with elaboration and detail by 
making comments that contribute to the topic, text, or issue under 

discussion. 
d.  Review the key ideas expressed and demonstrate understanding of 
multiple perspectives through reflection and paraphrasing. 

SL.6.2 Interpret information presented in diverse media and formats (e.g., 
visually, quantitatively, orally) and explain how it contributes to a topic, text, or 

issue under study. 
SL.6.3 Deconstruct a speaker’s argument and specific claims, distinguishing 
claims that are supported by reasons and evidence from claims that are not. 

SL.6.6 Adapt speech to a variety of contexts and tasks, demonstrating command 
of formal English when indicated or appropriate. 

 
Language 
 

L.6.1 Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking. 

a. Ensure that pronouns are in the proper case (subjective, objective, 
possessive). 
b. Use intensive pronouns (e.g., myself, ourselves). 

c. Recognize and correct inappropriate shifts in pronoun number and person.* 
d. Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous 

antecedents). 
e. Recognize variations from standard English in their own and others’ writing 
and speaking, and identify and use strategies to improve expression in 

conventional language. 
L.6.2 Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 
a. Use punctuation (commas, parentheses, dashes) to set off 
nonrestrictive/parenthetical elements. 

b. Spell correctly. 
L.6.3 Use knowledge of language and its conventions when writing, speaking, 

reading, or listening. 
a. Vary sentence patterns for meaning (syntax), reader/ listener interest, and 
style/voice. 

b. Maintain consistency in style and tone.* 
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L.6.4 Determine or clarify the meaning of unknown and multiple-meaning words and 

phrases based on grade 6 reading and content, choosing flexibly from a range of 
strategies. 

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to 

the meaning of a word (e.g., audience, auditory, audible). 
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 

print and digital, to find the pronunciation of a word or determine or clarify its 
precise meaning or its part of speech. 

Verify the preliminary determination of the meaning of a word or phrase (e.g., by 

checking the inferred meaning in context or in a dictionary). 
L.6.6 Acquire and use accurately grade-appropriate general academic and domain-

specific words and phrases; gather vocabulary knowledge when considering a word 
or phrase important to comprehension or expression. 

 

“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 
 
Reading Informational Text 

 

RI.6.1 CITE textual evidence and MAKE  relevant connections to SUPPORT 
analysis of what the text says explicitly as well as inferences drawn from the text. 
 

RI.6.2 DETERMINE a central idea of a text and how it is conveyed through particular 
details; PROVIDE a summary of the text distinct from personal opinions or 

judgments. 
 

Writing 

 
W.6.1. WRITE arguments to SUPPORT claims with clear reasons and relevant 

evidence.  
a.  INTRODUCE claim(s) and ORGANIZE the reasons and evidence clearly.  
b.  SUPPORT claim(s) with clear reasons and relevant evidence, USING credible 

sources and DEMONSTRATING an understanding of the topic or text.  
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“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 

Levels 

POWER STANDARD: RI.6.1 

 

 

CITE 
 

SUPPORT  
 
 

 
 

 
MAKE 

 

 

textual evidence 
 

analysis  
● what the text says 

explicitly 

● inferences drawn from 
text 

 
relevant connections 

 

 
3 

 
 
 

 
 

 
3 

Students Know: 

● Citing textual evidence means quoting or paraphrasing informational text to 

justify an argument or claim. 
● That when they analyze a text they must provide textual evidence. 
● That when they infer they use knowledge gained from multiple sources together 

with clues from the text.  
● Explicit information and ideas are directly stated in the text. 

● Implicit information and ideas are not directly stated in the text. 

Students Can: 

● Draw conclusions about what a text is saying, explicitly and implicitly. 
● Make inferences based on implicit knowledge gained from a text. 
● Determine which piece(s) of explicit and implicit textual evidence will support my 

analysis of the text. 

 
POWER STANDARD: RI.6.2 

 

DETERMINE 

 
 

 
 

PROVIDE 

 central idea 

▪ conveyed through particular 
details 

 
 
summary of text 

▪ distinct from personal 

 

 

2 
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opinion or judgments 

Students Know: 

● That the central idea of a text is the overall message. 
● That details in a text contribute to its central idea. 
● That a summary includes the author, title, and a description of the main ideas of 

a text distinct from personal opinions and judgments. 

Students Can: 

● Determine the central idea of a text based on the details. 
● Explain which details support the central idea. 

● Identify the main ideas of a text and use them in a summary. 
● Differentiate between summary and opinions/judgments. 
● Provide an objective summary of a text. 

 

POWER STANDARD: W.6.1 

WRITE 
 

 
SUPPORT 

 
 

arguments 
 

 
claims  

● with clear reasons 
● relevant evidence 

 

3 

Students Know: 

● An argument is a claim in which reasons for or against the statement are 
presented. 

● Arguments are used for many purposes (e.g., to change the reader's point of 
view, to bring about some action on the reader's part, or to ask the reader to 
accept the writer's explanation or evaluation of a concept, issue, or problem). 

● An argument is a reasoned, logical way of demonstrating that the writer's 
position, belief, or conclusion is valid. 

● Arguments are organized by claims and are supported with reasons and 
evidence. 

● That a claim expresses a point of view on a subject. 

● That there are multiple viewpoints, positions, or stances for a topic. 
● The difference between persuasive writing and argument writing. 

● How to write a claim statement. 
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● That rhetorical devices are used in writing arguments. 

 

POWER STANDARD:   W.6.1a 

 

 

INTRODUCE 
 
 

ORGANIZE 
 

 
 

 

claims 
 
 

● reasons 
● evidence 

 
 

 

 

3 

Students Know: 

● A claim is a statement that can be supported with reasons and evidence. 
● Writers introduce claims in the first statement or section of argument writing. 

● Supporting reasons and evidence relate to a claim. 
● That a structure of arguments organizes reasons and evidence logically. 

Students Can: 

● Determine reasons and evidence that relate to a claim. 
● Determine how to organize reasons and evidence to logically support a claim. 

 
POWER STANDARD:   W.6.1b 

 

SUPPORT 
 

 

USING 

DEMONSTRATING 

claims 
● with clear reasons and 

relevant evidence 
 

 
credible sources 
 

understanding of topic or text  

 

 

3 

Students Know: 

● Not all sources are credible.  
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● How to distinguish between credible and non-credible sources.  

● How to cite information from various sources.  
● Claims are supported by demonstrating an understanding of the topic.  

● Reasoning supports or weakens a claim.  
● Claims are presented in different kinds of writing. 

Students Can: 

● Determine which reasons further an argument, not simply restate it. 

● Determine which technique or supportive format best enhances a claim. 
● Determine if a source is accurate and credible to support a claim. 

 

 

Unit Vocabulary Terms 

“Unwrapped” POWER Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

● cite 

● textual evidence 
● support 
● analysis 

● explicitly 
● inference 

● determine 
● develop 
● central idea 

● objective summary 
● personal opinion 

● judgments 
● arguments 
● claims 

● relevant 
● evidence 

● organize 
● reasons 
● credible 

● Sources 
● make 

● connections 

● media 

● formats 
● quantitatively 
● distinguish 

● claims 
● collaborate 

● assess 
● credibility 
● paraphrase 

● plagiarism 
● bibliographic 

● discipline-specific 
● probe  
● reflect 

● collegial 
● prounouns: objective, subjective, 

possessive, intensive, vague 
● ambiguous antecedent 
● nonrestrictive/parenthetical 

elements 
● consistent style and tone 

● affix 
● domain-specific 
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Essential Questions  Corresponding Big Ideas 

1.  How does a reader effectively 

analyze text? 
 
 

 
 

 
 2.  Why is it important to summarize 
a text objectively? 

 
 

 
 
3. How can I develop an effective 

argument? 
 

 

1. A reader effectively analyzes texts 

by finding explicit and inferential 
meaning along with the textual 
evidence that supports it. 

 
 

 
2. Writing an objective summary 

demonstrates an understanding of 

the text that is free from personal 
bias. 

 

3. Writers craft effective arguments by 

stating clear claims that are 
supported by relevant and credible 
evidence. 

 

District Assessments 

 

 

 
Unit 3 Pre-Assessment 

 
 

 
ELA Grade 6 Common Assessment  

 
(See district assessment calendar) 

 

 
 

Essential Questions Post-Assessment 
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Engaging Learning Scenario 

 

The Food Network has awarded your school the “Healthy Eats” grant to improve the 

menu in the school cafeteria by offering more healthy food choices. The grant requires 
that the school cafeteria make some changes suggested by students. A committee 

consisting of administrators, parents, teachers, and cafeteria staff will make the final 
decision about what changes to implement. 
 

Your principal has asked all sixth graders to submit proposals for changes that would 
make the school menu healthier. What do you think would be best? Should the school 

cafeteria eliminate all processed foods? Should they go vegetarian? Or should they just 
add more fresh fruits and vegetables? 
 

Do your research and decide what changes would be best. Make your suggestion to the 
“Healthy Eats Committee” in the form of a proposal and be sure to support your claim with 

clear reasons and relevant evidence.  
 
 

 

Performance Task Synopses 

 
Task 1:  Read and summarize an article about fast food. 
 

Task 2:  Gather information about various healthy food options. 
 

Task 3:  Use the writing process to construct a proposal (argumentative essay) 
recommending healthy changes to the school cafeteria menu. 
 

Task 4:  (Optional) Deliver a multimedia presentation to the selection committee. 
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Performance Task # 1 

In Detail 

Power Standards:  RI.6.1, RI.6.2  

 

Additional Standards: RI.6.4, L.6.1, L.6.2, L.6.3, L.6.6 
 
Task 1 Detailed: Read and summarize an article about fast food and young people. 

 
Before you prepare your proposal, you must do some research on what kinds of food 

would be best for your school cafeteria. 
 
Read the article “Healthy Fast Food Is Challenging for Many Young People” or another 

article chosen by your teacher. As you read, be sure to annotate the text as instructed by 
your teacher, then write a summary of the text that is distinct from personal opinions or 

judgments.  
 
Your summary should: 

● be objective 
● state the main idea of the article or section 

● include details acquired from the article that support the main idea 
● be written in paragraph form 
● demonstrates command of standard English grammar, usage, capitalization, 

punctuation, and spelling 
 

 

 

 
Performance Task # 1 Scoring Guide 

 
4 3 

 

2 

 

1 

 All 
“Proficient” 

criteria plus: 

 Summaries 

reflect accurate 
use of domain-
specific words 

and phrases 

 summarizes the 
article 

 includes textual 
details that 

support the 
main idea 

 writes a 

summary that is 

 Meets _3__ of 
the “Proficient” 

criteria 
 

 Meets fewer 
than _3_ of the 

“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
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free of personal 

opinions and 
judgments 

 demonstrates 

command of 
standard 

English 
grammar, 
usage, 

capitalization, 
punctuation, 

and spelling   
 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 
Interdisciplinary Connections and 

Related Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 

 
 

 

✓ Check all those that apply for each task:  

 
 X Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

X Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X  Effective Oral and Written Communication 

X Accessing and Analyzing Information 

❑ Other 

 

 



13 
 

 

 

Performance Task # 2 

In Detail 

Power Standards: W.6.1a, b 

 

Additional Standards: RI.6.7, W.6.8 
 
Task 2 Detailed:  Gather information about various healthy food options. 

 
1) Research three types of food options and take notes on a graphic organizer. Be 

sure to include ideas about nutritional value, popularity among teens, and cost. 
 

2)  Review your notes and select the changes that you will propose as being the best 

choice for your school cafeteria. 
 

 

 
Performance Task #2 Scoring Guide 

 
4 3 

 

2 

 

1 

 All 

“Proficient” 
criteria plus: 

 Cites more than 

two sources 

Graphic organizer:  

€ lists three 
possible 
healthy 

changes 
€ lists three 

details 
about each 
change 

€ includes 
sources for 

all evidence 
€ cites at least 

two different 

sources 

 Meets _3__ of 

the “Proficient” 
criteria 

 

 Meets fewer 

than _3_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 

re-teaching 
 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 
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2= Approaching the Standards 

1= Below Standard 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

 

 
 

 

✓ Check all those that apply for each task:  

 
 X Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

X Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X  Effective Oral and Written Communication 
X Accessing and Analyzing Information 

❑ Other 

 

 

 
Performance Task # 3 

In Detail 

 
Power Standards: W.6.1a, b 

Additional Standards: W.6.1c, d, e, W.6.4, W.6.5, W.6.8, W.6.9, W.6.10, L.6.1, L.6.2, 
L.6.3a  

 
Task 3 Detailed:  Write a proposal recommending healthy changes to the school cafeteria 

menu. 
 
Using the ideas you researched in Task #2, follow the writing process to compose your 

proposal to the “Healthy Eats Committee” for changes to your school’s cafeteria menu. 
 

Be sure to: 
● Collect all documentation of the writing process (drafts, revisions, etc.) 
● Introduce a claim and organize your reasons and evidence clearly. 

● Support your claim with clear reasons and relevant evidence. 
● Use credible sources. 

● Use words, phrases, and clauses to clarify relationships among your claim and 
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reasons. 

● Establish and maintain a formal style 
● Provide a concluding section that follows from your argument. 

● Check your work for correct usage, grammar, capitalization, punctuation, and 
spelling. 

 

 
Performance Task # 3 Scoring Guide 

 

4 3 

 

2 

 

1 

 All 
“Proficient” 

criteria 
plus: 

 Accurately 
uses 

domain-

specific 
words and 

phrases 

 Varies 

sentence 
patterns for 

meaning, 
interest, and 

style 

 

 Presents evidence 
of the writing 

process (drafts, 
revisions, 

conference notes, 
etc.) 

 

 Introduces the 
claim that the 

writer’s 
recommendation 
is the best choice 

for the school 
cafeteria 

 Supports the 
claim with clear 

reasons and 

credible evidence 
 Uses credible 

sources 
 Demonstrates 

understanding of 

the topic 
 Uses words, 

phrases, and 
clauses to clarify 

relationships 

among claims and 
reasons 

 Establishes and 

 Meets __6_ 
of the 

“Proficient” 
criteria 

 

 Meets fewer 
than _6_ of the 

“Proficient” 
criteria 

 Task to be 
repeated after 

re-teaching 

 Comments: 
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maintains a formal 

style 
 Provides a 

concluding 

statement that 
follows from the 

argument 
presented 

 

 Demonstrates 
command of 

grammar, usage, 
capitalization, 

punctuation, and 

spelling 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

Interdisciplinary Connections and 

Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 

 
 

✓ Check all those that apply for each task:  

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

 √ Effective Oral and Written Communication 
 √ Accessing and Analyzing Information 

❑ Other 
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Optional Performance Task # 4 
In Detail 

 
Power Standards: W.6.1a, b 

Additional Standards: W.6.8, W.6.9, SL.6.2, SL.6.6, L.6.1 
  

 
Task 4 Detailed -  Deliver a multimedia presentation to the selection committee. 

 
 
Finally the much anticipated day has arrived.  In moments you will stand before the committee 

and sell your idea to them by presenting your findings.  Your multimedia presentation must 
include more than just you reading information to the board of directors.  Be creative and think 

about what format would best convince them.  You can design a poster or webpage, create a 
virtual newsletter or brochure, record a podcast, or even create a slideshow.  The possibilities 
are endless.  The goal is to convince the selection committee that the recommendation you 

have made will be the best choice for your school cafeteria.   You will be responsible for 
providing the facts, details, and examples you have collected that build a strong argument for 

your selection. 
 
 

 

 
Performance Task # 4 Scoring Guide 

 

4 3 

 

2 

 

1 

 All “Proficient” 

criteria plus: 

 Accurately uses 
domain-specific 

words and 
phrases 

 Demonstrates 
appropriate 

command of 
formal English 

 

 Introduces a clear 

claim  
 Supports the claim 

with clear reasons 

and credible evidence 
 Uses credible sources 

 Demonstrates 
understanding of the 
topic 

 Uses words, phrases, 
and clauses to clarify 

relationships among 
claims and reasons 

 Meets 5 of the 

“Proficient” 
criteria 

 

 Meets fewer 

than 5 of the 
“Proficient” 
criteria 

 Task to be 
repeated after 

re-teaching 
 Comments: 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

✓ Check all those that apply to the unit: 

 

❑ Identifying Similarities and Differences 

X Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

❑ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

✓ Check all those that apply to the 

unit: 
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

X Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 
X Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

 

 

  Establishes and 

maintains a formal 
tone 

 Creates a multimedia 
product that includes 
sound and/or graphics 

to support the claim 
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Differentiation 

Strategies 
(Additional 

Supports + 
Enrichment) 

Intervention 

Strategies 

 

Specially Designed 

Instruction for 
Special Education 

Students 

Strategies for 

English Language 
Learners 

Shorten academic 

tasks to include just 
the most essential 
information. 

 
Differentiate 

instruction by using 
all levels of Bloom’s 
Taxonomy to ask 

questions and plan 
learning activities. 

Use organizers to 
focus attention and 
increase 

comprehension of 
concepts to be 
learned. 

Provide a different 
program that 

addresses a content 
area or special 
learning need to be 

used in place of an 
existing program or 

approach that has 
resulted in insufficient 
student progress. 

 

 

Ask questions while 

reading to encourage 
deeper investigation 
of concepts. 

 
Suggest possible 

strategies for the 
students to use 
during independent 

practice. 

Model what you teach 

with clear, concise 
steps and processing. 

Continually build 
upon prior instruction. 

 

 

Stop at key points 

when delivering in 
order to determine 
student 

comprehension 
 

Interact frequently 
with the student in 
order to maintain 

involvement with 
class assignments 

 
Provide consistent 
review of any lesson 

before introducing 
new information. 

 
Use Think-Pair-Share 
to give each student 

an opportunity to 
think prior to forming 

a response and to 
allow each student an 
opportunity to share 

ideas. 

 

Simplify the language 
of instruction, not the 

concept being taught. 
Use speech that is 
appropriate for 

students' language 
proficiency. 

Pair with peer 

partners. Cooperative 
learning groups 
provide the ESL 

student with varying 
language and 

learning style 
experiences within 
the content 

classroom. 

Employ gestures for 
added emphasis. 

 
Adjust your speech: 
Speak slowly; 

enunciate; use longer 
natural pauses; 

repeat words or 
phrases; include 
shorter sentences, 

fewer pronouns, and 
simpler syntax. 
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Instructional Resources and Materials 

 
Physical Technology-Based 

 
McDougal Littell Literature 6th 

Grade (Yellow) text 
● Unit 8: Information, 

Argument, and Persuasion 
● On-line access to text book 
● Corresponding activities to 

specific selections  
           

 
Suggested selections for this unit: 
 

“The All-American Slurp” and 
“American Lifestyles and Habits” – 

pages 424-437 
 
“What Video Games Can Teach 

Us” and “The Violent Side of Video 
Games” – pages 892-896 

 
Reader’s Workshop 
Argument and Persuasion – page 

884 
 

Writing Workshop 
Research Strategies Workshop – 
pages 936-953 

Articles: 

 

“School cafeterias get healthy makeover”  
http://portlandtribune.com/sl/197832-school-cafeterias-

get-healthy-makeover  
 
“Calorie rules will help with healthy food choices” 

https://newsela.com/articles/Fastfood-calories/id/6178/  
 

“Calorie counting will be easier when new rules are 
followed” 
https://newsela.com/articles/Fastfood-calories/id/6176/ 

 
Pro/Con: “Getting the kids to eat healthier school meals” 

https://newsela.com/articles/healthylunch-
procon/id/5296/  
 

“Packaged foods pack fewer calories; obesity still a 
problem, experts say” 

https://newsela.com/articles/junkfood-study/id/5285/ 
 
“Finding fresh food in poor neighborhoods is challenging” 

https://newsela.com/articles/food-danger/id/4933/  
 

“California bill proposes warning labels for sugary drinks” 
https://newsela.com/articles/soda-warning/id/2776/ 
 

“Companies cut calorie count in their packaged food, 
study says” 

https://newsela.com/articles/junkfood-study/id/5297/  
 
“Juices and smoothies may not be as healthy as many 

think, experts say” 
https://newsela.com/articles/juice-danger/id/726/ 

 
“Change the Menu” 
http://www.scholastic.com/browse/article.jsp?id=375525

6  
 

http://portlandtribune.com/sl/197832-school-cafeterias-get-healthy-makeover
http://portlandtribune.com/sl/197832-school-cafeterias-get-healthy-makeover
https://newsela.com/articles/Fastfood-calories/id/6178/
https://newsela.com/articles/Fastfood-calories/id/6176/
https://newsela.com/articles/Fastfood-calories/id/6176/
https://newsela.com/articles/healthylunch-procon/id/5296/
https://newsela.com/articles/healthylunch-procon/id/5296/
https://newsela.com/articles/junkfood-study/id/5285/
https://newsela.com/articles/junkfood-study/id/5285/
https://newsela.com/articles/food-danger/id/4933/
https://newsela.com/articles/soda-warning/id/2776/
https://newsela.com/articles/soda-warning/id/2776/
https://newsela.com/articles/junkfood-study/id/5297/
https://newsela.com/articles/juice-danger/id/726/
https://newsela.com/articles/juice-danger/id/726/
http://www.scholastic.com/browse/article.jsp?id=3755256
http://www.scholastic.com/browse/article.jsp?id=3755256
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“Study: Simple cafeteria makeover helps kids make 

healthier food choices” 
http://www.boston.com/dailydose/2013/02/22/study-

simple-cafeteria-makeover-helps-kids-make-healthier-
food-choices/W2ItpDYv8a2vPL3w23A95N/story.html 
 
Websites: 

 

The Lunch Box - Our mission is to provide school district 
administrators, food service directors, and their teams 
with the tools and resources they need to serve healthy, 

nutritious, and delicious food to every student, every day. 
http://www.thelunchbox.org/  

 
 
Great Schools: Three ways to revolutionize school lunch 

programs 
http://www.greatschools.org/parenting/health-

nutrition/1577-how-to-improve-school-lunches.gs 
 
The Healthy School Lunch Campaign 

http://www.pcrm.org/health/healthy-school-lunches/  
 

National Farm to School Network 
http://www.farmtoschool.org/  
 
Videos: 

 

Food Fight (40 minutes) – John Stossel and guests 
debate whether or not the hype about GMOs, fat and 
school lunches is really necessary. 

http://stosselintheclassroom.org/videos/stossel_0529201
4_food_fight/  

 
 

Lesson Suggestions 

 

 
● Provide students access to the text—via tablet or photocopy—so they can annotate it 

as directed. 

 

● Model close reading for students by thinking aloud as you go through the text with them 

http://www.boston.com/dailydose/2013/02/22/study-simple-cafeteria-makeover-helps-kids-make-healthier-food-choices/W2ItpDYv8a2vPL3w23A95N/story.html
http://www.boston.com/dailydose/2013/02/22/study-simple-cafeteria-makeover-helps-kids-make-healthier-food-choices/W2ItpDYv8a2vPL3w23A95N/story.html
http://www.boston.com/dailydose/2013/02/22/study-simple-cafeteria-makeover-helps-kids-make-healthier-food-choices/W2ItpDYv8a2vPL3w23A95N/story.html
http://www.boston.com/dailydose/2013/02/22/study-simple-cafeteria-makeover-helps-kids-make-healthier-food-choices/W2ItpDYv8a2vPL3w23A95N/story.html
http://www.thelunchbox.org/
http://www.greatschools.org/parenting/health-nutrition/1577-how-to-improve-school-lunches.gs
http://www.greatschools.org/parenting/health-nutrition/1577-how-to-improve-school-lunches.gs
http://www.pcrm.org/health/healthy-school-lunches/
http://www.farmtoschool.org/
http://stosselintheclassroom.org/videos/stossel_05292014_food_fight/
http://stosselintheclassroom.org/videos/stossel_05292014_food_fight/


22 
 

 

 

or displaying your annotations on a tablet via an LCD projector; show them how to 

examine a text by scrutinizing its words, sentence structures, or any other details 

needed to understand its explicit meaning. 

 

● Pose questions—about words, actions, or details—that require students to look closely 

at the text for answers. 

 

● Offer students an example of what it means to read explicitly and support your 

inferences with evidence; then tell them what a passage explicitly says, and ask them 

to find evidence inside the text to support their statement about its meaning. 

 

● Give students several pieces of evidence and ask them to determine what explicit idea 

in the text the evidence supports. 

 

● Show students how you would choose evidence from the text to support your 

inference; discuss with them the questions you would ask to arrive at that selection. 

 

● Think aloud (with your guidance) about the process and how they make such 

inferences, and then have students find and use evidence to support their inferences. 

 

● Have students consider what hints the title, sub-headings, bold words, graphics, 

images, or captions offer to the central ideas. 

 

● Complete a think-aloud with students when working with new or complex texts to model 

the questions you ask and mental moves you make as an experienced reader of this 

type of text to make sense of it. 

 

● Use a graphic organizer (e.g., one with two or more columns) to jot down the details 

related to each key theme, looking for patterns across the columns as you go. 

 

● Have students monitor the author’s diction and tone as they are applied to the central 

idea(s) over the course of the text to note when, how, and why they change. 

 

● Develop with students a continuum of importance to help them learn to evaluate which 

details are most important to include in a summary. 

 

● Clarify the difference between objective and subjective by giving examples of each 

about a different but similar text before they attempt to write an “objective summary” of 

other texts. 
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● Have students study models of effective (and ineffective) summaries. 

 

● Provide students with a range of sample arguments so they learn to distinguish 

between effective and ineffective arguments. 

 

● Have students read whole papers to see how writers use claims and evidence over the 

course of the whole text. 

 

● Keep and use both professional and student models for subsequent study of what to 

do—and what not to do. 

 

● Require students to label the elements of their argument (e.g., claim, evidence, 

reason), and evaluate the quality of each in light of whatever criteria are most 

appropriate on that occasion. 

 

● Use structured note-taking formats (e.g., columns with headers such as claim, reason, 

evidence) in the early stages to help students understand the elements and see how 

they work together to support the argument. 

 

● Give students sets of claims with varying degrees of specificity and insight; ask them to 

evaluate each by some criteria or arrange them all on a continuum of quality. 

 

● Ask students to provide a list of possible counterclaims, alternative positions, values, or 

biases to consider when writing their claims or evaluating/responding to those of 

others. 

 

● Generate words that are appropriate to the tone, topic, and type of argument, as well 

as the audience, occasion, and purpose; this can be done as a class, in groups, or 

independently. 

 

● Invite students to use such techniques as backward outlining to assess the logic of 

their arguments within a paragraph or the whole text. 

 

● Have students investigate how they might use data—statistics, surveys, or other 

quantitative information—to support their claims; include in this discussion why they 

should or should not do so. 
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● Show students how to gather and evaluate evidence when preparing to write (e.g., 

during the research/prewriting phase). 

 

 
 
 

 
 

 
 
 

 
 
Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 6-8  - What They 

Say, What They Mean, How to Teach Them. Corwin, 2013. Print.  

 
 

 

 

 

 


